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Exploring Sports, Race and Transnational Relations: The Role of Baseball before 1947
The unit is designed for English Learners with ACCESS levels 2+.
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Unit Summary
In the mid 19th century, baseball replaced cricket as a sport for the upper class. During and after
the U.S. Civil War, the popularity of baseball expanded across the U.S. and with all classes of
people. There were both amateur and professional leagues. In Philadelphia in 1866, Octavius
Catto, an African American civil rights leader, formed the second Philadelphia baseball league.
The team applied for Pennsylvania’s amateur association but was denied because the team’s
members were African American. In 1890, segregation was the official policy. At the same time,
baseball’s popularity spread with U.S. colonization in Latin America and Asia. Baseball outside
of the U.S. was not rigidly segregated. Latin America offered opportunities for African
American players to play in “mixed-race” leagues. U.S. professional baseball remained
segregated by race until 1947.
In order to provide sufficient background information and context, the unit begins with
introducing the students to issues of concern to African American following the U.S. Civil War.
Students analyze images to identify the issues. Next, students analyze text-based documents
related to early baseball – the Pythian Base Ball Club in Philadelphia. The documents consider
the role of sports and segregation / inequality. Last, students analyze documents related to
baseball in the U.S., Latin America and Asia.
In the summative assessment, students consider the essential and compelling questions listed
below.

Organization
The unit is designed with “Three Moments” – Preparing the Learner, Interacting with Texts /
Concepts, and Extending Understandings. The principles undergirding the framework are from
Quality Teaching for English Learners (QTEL). Additional information on supporting English
Learners is in the Appendix.

Essential Understanding (Big Idea) Sports may be for amusement and a platform to
challenge discrimination and inequality.

Compelling Questions/Historical Question: How have sports restricted and expanded
civil rights and social change?

Supporting Questions
o How did baseball reflect U.S. ethnic, racial and social divisions and policies?
o How did baseball provide opportunities for contact or collaboration across national
borders?
o How were U.S. colonial policies and beliefs reflected in sports?
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Standards
PA Core Standards
Key Ideas and Details:
C.C.8.5.6-8.A / CC.8.5.9-10.A: Cite specific textual evidence to support analysis or primary and
secondary sources, attending to such features as the date and origin of the information.
CC.8.5.6-8.B / CC.8.5.9-10.B: Determine the central ideas of information of a primary or
secondary source; provide an accurate summary of the source.
Craft and Structure:
CC.8.5.6-8.D / CC.8.5.9-10.D: Determine the meaning of words and phrases as they are used in
a text, including vocabulary describing political, social or economic aspects of history / social
science.
CC.8.5.6-8.F: Identify aspects of a text that reveal an author’s point of view or purpose
CC.8.5.9-10.F: Compare the point of view of two or more authors for how they treat the same of
similar topics
Integration of Knowledge and Ideas:
CC.8.5.6-8.I / CC.8.5.9-10.I: Analyze the relationship between primary and secondary sources
on the same topic. / Compare and contrast treatments of the same topic in several primary and
secondary sources.
C3 Framework Standards
D.2.His.4.6-8 / D.2.His.4.9-12. Analyze multiple factors that influenced the perspectives of
people during different historical eras.
D.2.His.5.6-8 / D.2.His.5.9-12. Analyze how historical contexts shaped and continue to shape
people’s perspectives.
D.4.1.6-8. / D4.1.9-12. Construct arguments using claims and evidence from multiple sources
while acknowledging the strength and limitations of the arguments / counterclaims and
evidentiary weaknesses.

Objectives
o Students will be able to cite textual evidence in order to analyze primary sources.
o Students will be able to define the meaning of words and phrases from an image or text in
order to describe and interpret primary sources.
o Students will be able to compare and contrast points of view in order to draw
conclusions.
o Students will be able to analyze a primary source in order to evaluate its contribution to
historical understandings and make an argument.
o Students will be able to cite evidence from primary sources in order to support a position
or argument.
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Summative Assessments
Fishbowl Deliberation
Materials for the deliberation are in the appendix.
A goal of the deliberation is to come to agreement.
(1) Essential Question:
How have sports restricted and expanded civil rights and social change?
Compelling questions:
How did baseball reflect U.S. ethnic, racial and social divisions and policies?
How did baseball provide opportunities for contact or collaboration across national borders?
How were U.S. colonial policies and beliefs reflected in sports?
Using evidence from the texts and images, argue for or against if sports has restricted or
expanded civil rights and social change.
(2) Form teams of 4 – 6 students each.
(3) Preparation: In teams, students will complete Deliberation Chart to provide evidence to use
in the deliberation. Students should come to agreement on their position. (If students can’t come
to an agreement, they may switch teams.)
(4) Set up the Room: Place 6 - 7 chairs in the middle circle and the remaining chairs / desks in
the outer circle. Students will take turns sitting in the inner circle where they will deliberate with
their peers.
(5) Process: Each team picks one student to sit in the inner circle. One student per group will sit
in the inner circle for no more than 5 minutes. When a student wants to join the inner circle
conversation, s/he may tap the shoulder of a peer to replace him/her/them. (Ensure all students
have an opportunity to be in the inner circle.) Students in the outer circle take notes on the inner
circle’s discussion.
(5) After the deliberation, ask students to reflect on what they learned to answer the prompts /
essential questions.
To gage agreement / disagreement following the Fishbowl deliberation:
Four Corners:
(1) Place signs in each corner of the room: Strongly Agree, Agree, Disagree, Strongly Disagree
On chart paper, please the following statement: (1) Sports almost always restrict civil rights and
social change. (2) Sports sometimes restrict civil rights and social change. (3) Sports sometimes
expand civil rights and social change. (4) Sports always almost always expand civil rights and
social change.
(2) Ask students to go to the corner that represents their response. Once in the corner, ask
students to discuss and write on chart paper their rationale for their position.
(3) Ask each corner group to share their rationale. Listen for areas of agreement and possible
compromise.
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(4) Conclude with asking students to write a paragraph stating their answer to the question and
their rationale.
(5) Optional – Ask students to describe the process. Did it help them consider their response?
Did they hear different points of view that influenced their final position? What would have
improved the process?
Argument Paragraphs
Using the Argument Paragraph Graphic Organizer, students will answer the essential question /
compelling questions individually.
-------------------------------------------------------------------------------------------------

Text Sets
Preparing the Learner / Building Background
The following documents provide background information and a context for discussing the
essential and compelling questions in Text Set 2. Students will learn about issues of concern in
the African American community following the U.S. Civil War. While the documents are not
inclusive of all issues, they address education, family, freedom, work, voting right /
representation, violence and equity.
Post the essential question – What were issues and topics of concern to the African American
community following the U.S. Civil War?
Ask students to complete a “think/write/pair/share” to ensure students understand the key
vocabulary and how the essential question will focus their analysis of the political cartoons.
Optional video: Civil Rights – A Movement is Born in Philadelphia (History Making
Productions; https://www.youtube.com/watch?v=J7Imk8CAFsA
The African Americans – Many Rivers to Cross, Episode 3/ Into the Fire
Begin at 29:10 – 41:43 https://www.youtube.com/watch?v=XhzN70JAeQo
Model interpreting image A with the attached graphic organizer. After modeling the process,
divide the students into heterogeneous language proficiency groups.
Jigsaw: Each team will have one document to analyze and present to the class.
Give students the graphic organizer / analysis for an image / cartoon. (See appendix) Students
will also gather information from the descriptions provided with the image. If students have not
studied political cartoons, the lesson – Interpreting Political Cartoons - Lesson Plan for English
Learners (EL) – includes suggestions for teaching elements of political cartoons
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Text Set 1 – Issues in the African American community following the U.S.
Civil War
Essential Question:
• What were issues and topics of concern to the African American community following
the U.S. Civil War?
Document A: Issues of concern to African Americans after the U.S. Civil War
Title: Emancipation (political cartoon)
Creator: Thomas Nast
Date: 1865
URL: http://www.loc.gov/pictures/resource/pga.03898/
Source: Library of Congress Prints

Annotation:
The cartoon celebrates the emancipation (freedom) of Southern enslaved African Americans
with the end of the U.S. Civil War.
(1) The central scene shows the interior (inside) of a (Freedman) free African American’s home
with the family gathered around a "Union" (The North) wood stove. The father bounces his
small child on his knee while his wife and others watch.
(2) There is a picture on the wall of Abraham Lincoln and a banjo. Abraham Lincoln was the
U.S. president who signed the Emancipation Proclamation. Emancipate means to free or give
freedom. Below this scene is an oval portrait of Lincoln and above it, a statue of "Freedom."
(3) On either side of the central picture are scenes contrasting African American life in the South
under the Confederacy (left) with visions of the freedman's life after the war (right). The
Confederacy was the government that supported slavery.
At top left fugitive slaves are hunted down in a coastal swamp. Below, a black man is
sold, apart from his wife and children, on a public auction block. At bottom a black
woman is flogged (beat) and a male enslaved African American man is branded. A
“brand” was another person’s mark. It meant you were owned by someone.
(4) At the top, two women are over the scenes, and fleeing from freedom.
(5) In contrast, after the Civil War, on the right, a woman with an olive branch (peace) and
scales of justice stands triumphant (triumph = win).
•
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A home of free African Americans has a peaceful landscape.
Below, an African American mother sends her children to "Public School."
At the bottom, a free African American receives his pay from a cashier.
(6) There are two smaller scenes around Lincoln's portrait. In one, a boss hits an enslaved
African American working in a field. On the left, a boss politely greets African American cottonfield workers.
Document B: Issues of concern to African Americans after the U.S. Civil War
Title: The First Vote (political cartoon)
Creator: Thomas Nast
Date: November 16, 1867
URL: https://www.loc.gov/pictures/resource/ppmsca.37947/
Source: Library of Congress, Harper’s Weekly

Annotation: The 15th Amendment (1870) gave African American men the right to vote.
The image was published in Harper’s Weekly, a popular publication from New York City, NY.
It shows African American men waiting in line to vote. The men are wearing clothes appropriate
for their professions or jobs.

Document C: Issues of concern to African Americans after the U.S. Civil War
Title: This is a White Man’s Government
"We regard the Reconstruction Acts (so called) of Congress as usurpations, and unconstitutional,
revolutionary, and void" - Democratic Platform”
Creator: Thomas Nast
Date: September 5, 1868
8
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URL: http://www.loc.gov/pictures/resource/cph.3c21735/
Source: Library of Congress

Thumbnail:
Annotation: The cartoon includes the quote from the Democratic Party Platform in 1868. The
Democratic Party was the party that opposed African American equality and rights.
The cartoon shows a man with a belt buckle – CSA. CSA is “Confederate States of America.”
This was the government of the states that left the U.S. during the Civil War. They were the state
that fought against the United States.
The man has a knife with “the lost cause.” The “lost cause” was the goal of the Confederate
States of America – to keep slavery.
On the left is a stereotype of Irish-Americans. He has a club with “a vote.” The cartoonist,
Thomas Nast, often made cartoons against Irish-Americans in New York City. The New York
City government was very corrupt. Politicians “bought” (paid for) votes.
On the rights is a man wearing a button "5 Avenue" and holding wallet "capital for votes." “5
Avenue” is “Fifth Avenue” in New York City. “Capital” is money. He is buying votes.
Both of the men are standing on the African American soldier. The African American soldier
fought for the Union or the United States during the Civil War.
In the background, a "colored orphan asylum,” or a home for children without parents, and a
"southern school" are on fire. African American children have been lynched (hung / killed) near
the burning buildings.

Document D: Issues of concern to African Americans after the U.S. Civil War
Title: Wilberforce University, Xenia, Ohio. (“The colored peoples college.”)
Creator: Middleton Wallace & Co.
Date: 1860s
9
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URL: https://www.loc.gov/item/95507830/
Source: Library of Congress

Annotation: Education in the United States was segregated. Most colleges did not admit African
Americans. In 1837, The Institute for Colored Youth opened in Philadelphia to provide primary
and secondary education for African Americans. In 1854, Lincoln University opened in
Pennsylvania to provide a college education for African Americans. In 1856, Wilberforce
University opened in southwest Ohio. The college was to educate African Americans. After the
U.S. Civil War, colleges for freed African American opened throughout the southern United
States. Before the U.S. Civil War, it was illegal for enslaved African Americans to learn how to
read and write. The universities offered African Americans an opportunity to go to college.
Document E: Issues of concern to African Americans after the U.S. Civil War
Title: Two African American Children
Creator: ?
Date: 1865 - 1870
URL: http://www.loc.gov/pictures/item/2010647800/
Source: Library of Congress

:
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Annotation: Photograph shows a full-length portrait of an African American boy standing next
to an African American girl. Both children have an open book. Enslaved African Americans
were not allowed to learn how to read and write. After the U.S. Civil War, many African
American adults and children went to school and learned how to read and write.

Document F: Issues of concern to African Americans after the U.S. Civil War
Title: Radical members of the first legislature after the war, South Carolina
Creator: ?
Date: 1876
URL: http://www.loc.gov/pictures/item/97504690/
Source: Library of Congress

:
Annotation: The poster is of members of the first South Carolina legislature following the Civil
War. South Carolina was the first U.S. state to secede or separate from the United States. The
poster has each member of the state legislature’s name. It was printed and distributed to
encourage white people to oppose African American equality.
In 1868, South Carolina had a new constitution. African American men gained the right to vote.
Sixty percent (60%) of South Carolina’s population was African American. It was the first state
legislature that was majority African American. - 71 to 76 of 124 members were African
American. When Reconstruction ended in 1877, the composition of the state legislature began to
change. By 1882, white people controlled the South Carolina state legislature.
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Document G: Issues of concern to African Americans after the U.S. Civil War
Title: Patience on a Monument
Creator: Thomas Nast in Cincinnati Gazette (also published in Harper’s Weekly)
Date: October 8, 1868
URL: https://digitalhistory.hsp.org/hint/politics-graphic-detail/doc/patience-monument
Source: Historical Society of Pennsylvania

Thumbnail:
A frowning African American man sits on top of the monument. He was probably a veteran of
the Union (Northern) Army during the Civil War. He has a file at his feel, a bag with “U.S.” at
his side. A scroll (paper) with the words “Emancipated by A. Lincoln” is at this knee.
(emancipate = free; A. Lincoln was the president of the United States) Broken chains are around
him. The inscription (writing) on the monument lists the violence and abuses African American
suffered when they were enslaved and continued to suffer. The text or writing on the monument
includes racist statements. The racist statements were by Democratic politicians running for
office in the 1868 election. (The Democratic Party opposed equal rights for African Americans.)
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An African American woman is at the base or bottom of the monument. She is holding a baby to
her chest. She is dead. Blood is coming from her head.
On both sides of the monument are images of violence against African Americans. On the right
is an image of Northern violence against African Americans. There is the New York City Draft
Riots of 1863. Some white people in New York City did not want to be drafted into the Civil
War. They burned the “Colored Orphan’s Asylum.” There is a picture of an African American
man hanging from a lamppost and a white man with a club. On the right, there is Southern
violence against freed African Americans. A Freedman’s School, a school for African
Americans, is burned and an African American is hung from a tree. A masked member of the Ku
Klux Klan, a racist, terrorist group, carries a gun.
The title “Patience on a Monument” is from the William Shakespeare’s Twelfth Night. It
describes a woman who “sat like Patience on a Monument, smiling at Grief.”
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Text Set 2 – Pythian Baseball Club
Background: The following are three written documents from the Historical Society of
Pennsylvania. The documents are related to the Pythian Baseball Club, a 19th century
Philadelphia African American baseball club. Document A and B are letters. The authors
portray different perspectives on sports and social issues. Document C is a report following the
attempt by the Pythian Baseball Club to be accepted in a “white only” Pennsylvania baseball
club.
The Pythian Baseball Club was founded by Octavius V. Catto and Jacob C. White. Both were
civil rights activists and educators. Catto believed baseball was an arena for African Americans
to complete for equality and recognition.
Additional information on the Pythian Baseball Club:
http://explorepahistory.com/hmarker.php?markerId=1-A-14 and
http://www.philly.com/philly/sports/phillies/Philadelphias_Pythians_made_baseball_hist
ory_in_1800s.html
Additional information on William Still:
http://stillfamily.library.temple.edu/exhibits/show/william-still

Lesson
Each document includes a (1) Vocabulary Knowledge Rating, (2) Teacher Modeling, (3) Teacher
Think Aloud, and (4) graphic organizer to analyze and interpret the text. #1 - #3 accompany
each document. #4 is at the end of the section.
Pythian Baseball Club primary documents: https://tinyurl.com/y7x8usn7
Essential Questions:
• What were William Still’s arguments regarding sports and social concerns? What were
Jacob White’s arguments regarding sports and social concerns?
• What different perspectives (points of view) and arguments are presented in the letters?
-------------------------------------------------------------Document A: Pythian Baseball Club - Philadelphia, PA
Title: Letter from William Still to Pythian Baseball Club
Creator: William Still
Dates: January 30, 1869
Address: Lehigh and Schuylkill Coal Yard, 1218 & 1220 Washington Avenue, Philadelphia, PA
Source: Historical Society of Pennsylvania, Leon Gardiner Collection of American Negro
Historical Records
14
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Background: William Still was an African American businessman, writer, historian and civil
rights activists. He was an abolitionist (opposed slavery) and leader of the “Underground
Railroad” (helped enslaved African Americans escape). He had strong understandings about the
conditions faced by southern African Americans and cared about improving the life of
Philadelphia’s African Americans.
The United States Civil War was from 1861 – 1865. At the end of the war, enslaved
African Americans were freed. From 1865 – 1877, the United States government tried to
reconstruct or rebuilt the South (southern United States). Even though African Americans were
free, there was poverty, discrimination and inequality. Organizations were created to support
African American education, health care, jobs, and civil rights.
In 1869, William Still received a membership bill from the Pythian Baseball Club. Mr. Still
wrote a letter to Jacob C. White, a member of the Pythian Base Ball Club.
“Pythian Base Ball Club;
A bill from this association has just been presented to me … which leads me to suppose
that the society is error in numbering me amongst its members. I have never been a member of
the association… Our kin (family) in the South famishing for knowledge, have claims so great
& pressing that I feel bound to give of my means (money) in this direction… in preference to
giving for frivolous amusements.
Again, the poor are all around us in great want…my idea of duty to give where it will do
the most good, and where the greatest needs are manifest.”
Vocabulary: Knowledge Rating
Term

I
I might
understand understand

I do not
understand

Definition / Example

Association /
Society

Organization
Group

Kin

Family
Relative

The South

Southern part of the
United States.

Famishing
(famish)

Very hungry

Means

Money
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Frivolous

Foolish
Not important

Amusements
(to amuse)

Entertainment
Fun (games)

Manifest

To make clear
To make plain
To make evident
(evidence)

Vocabulary scaffolds:
•
•
•
•

Students may add the term in L1 (first language).
Students may know the cognate (e.g. Asociacíon in Spanish; amusement in French)
Teacher should address morphology. Where have students seen the root word, the prefix
or suffix? For example: amusements - root word is “amuse” (to entertain; cause to laugh)
and suffix is “ments” meaning action or process
Teacher should address “word families:” ((1) famishment (noun), famish (verb),
famished (adjective). Word families may be taught as synonyms / antonyms and as parts
of speech.

Word Families – groups of words formed from a base word
Noun

Verb

Association

To associate

Famishment

Famish
Famishing

Adjective

Famished

Means
(money)
(resources)
Frivolousness
Frivolity

Frivolous
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Synonym
(same)
Club
Company
Organization

Antonym
(Opposite)

Eager
Starved
Hungry

“Stuffed”
Full
Gorge

Rich

Poor

Foolish
Silly

Wise
Serious

Cognates
Spanish:
Asociacíon
French:
Association

Spanish:
frívolo
French:
frivole
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Amusement(s)
Amuser

To amuse

Amusable

Enjoyment
Enjoy
Pleasure

Manifestation

Manifest

Manifest

Clear
Can see

Displeasure
(no pleasure)
(no
enjoyment)
Not clear
Cannot see

French:
amusement
Spanish:
manifestar
French:
manifester

Teacher Modeling:
Teacher reads the selection aloud and students follow.
Think Aloud
o Before I read the text, I look it over, or preview it.
I look at the title, the date, the author, and the place or location.
I read the introduction. What do I know about the author? What do I know about the
time period (date)? What do I know about the issue or event?
I read the essential questions and think about what I need to understand.
o During reading, I ask: What information answers the essential questions?
What is the author’s perspective or point of view? How do I know?
o After I read the text, I ask: What is the main idea of the text? What did I learn about the
issue or events?
o After reading two or more texts, I ask: Do the sources agree? Do the sources disagree?
How? Why? Are the sources reliable or trustworthy?
Analyzing a Primary Source (See appendix)

Document B: Pythian Baseball Club - Philadelphia, PA
Title: Letter from Jacob C. White to William Still regarding the cancelation of his membership
in the Pythians Baseball Club.
Creator: Jacob C. White (Secretary of the Baseball Club)
Dates: March 1, 1869
Address: 718 Lombard Street, Philadelphia, PA
Source: Historical Society of Pennsylvania, Leon Gardiner Collection of American Negro
Historical Records
Background: Jacob C. White was the secretary of the Pythians Baseball Club. He was also a
mathematician, educator, successful businessman and civil rights activist. He was helped
integrate Philadelphia public education including Central and Girls High Schools.
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In 1869, J.C. White (Jacob C. White) wrote a letter to William Still. The letter was a response to
Mr. Still’s letter from January 30, 1869.
“Sir, Your communication was received and laid before the Club, and I have been
instructed to make known to you the following facts…
On the 3rd of April, 1867, … you were duly elected a Contributing member (of the
Pythians Baseball Club) and one dollar contribution was for 1867 (was) paid by… J.W. Purnell
who states that he solicited you to become a member… He presented your name in good faith
and paid your contribution for 1867. … you refunded him the $1.00. You are charged in our
books with the contributions for 1868 & 1869 amounting to $2.00…
…we have nothing to say with reference to your giving to “Our kin in the South famishing for
knowledge’ or the suffering poor around us.”
Vocabulary: Knowledge Rating
Term

I
I might
understand understand

I do not
understand

Communication
Communications

Definition / Example
Letter with
information
Talking
Donating

Contributing
(to contribute)
Solicited
(to solicit)

To ask for
To request

In good faith
(idiom)

Honestly, fairly

Refunded
(to refund)

To pay back money

Amounting to
(amount of
something)

To add up to, to be
equal to

Reference to
(to reference
information
from a text)

Make a connection
between two topics
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Kin

Family
Relative

The South

Southern part of the
United States.

Famishing
(famish)

Very hungry

Suffering
(to suffer)

Pain, hurt

Teacher Modeling:
Teacher reads the selection aloud and students follow.
Think Aloud
o Before I read the text, I look it over, or preview it.
I look at the title, the date, the author, and the place or location.
I read the introduction. What do I know about the author? What do I know about the
time period (date)? What do I know about the issue or event?
I read the essential questions and think about what I need to understand.
o During reading, I ask: What information answers the essential questions?
What is the author’s perspective or point of view? How do I know?
o After I read the text, I ask: What is the main idea of the text? What did I learn about the
issue or events?
o After reading two or more texts, I ask: Do the sources agree? Do the sources disagree?
How? Why? Are the sources reliable or trustworthy?
Analyzing a Primary Source (graphic organizer is after Document C)

Document C: Report to the Pythian Base Ball Club, Philadelphia, PA
Title: Report to the Pythian Base Ball Club
Creator: Pythian Base Ball Club members
Dates: December 18, 1867
Address: Philadelphia, Pennsylvania
Source: Historical Society of Pennsylvania, Leon Gardiner Collection of American Negro
Historical Records
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Background: The document is a four-page report to the members of the Pythian Base Ball Club.
It explains events of the Philadelphia Convention on October 16, 1867. The Pythian Base Ball
Club was an African American club. The Pythians requested admittance into the Pennsylvania
Association of Amateur Base Ball Players.
“…Reports that in the night of the 15th of October he proceeded to Harrisburg (Pennsylvania) …
and met other delegates to the Convention… Whilst (while) this Com. (committee) were making
up their report, the delegates clustered (stood) together in small groups to discuss what action
ought to be taken in the admittance of the Pythian’s delegate… the majority of the delegates
were opposed to it and they advise me to withdraw (take away) my application, as they thought it
were better for us to withdraw than to have it on record that we were black balled. This your
delegate declined to do and waited for the Com. (committee) to report… the Pythian which they
purposely (on purpose) left out of their general report… whilst all expressed sympathy for our
club, a few only… openly said that they would in justice to the opinion of the clubs they
represented by compelled, tho (although) against their personal feelings, to vote against our
admission…
all the delegates seemed disposed to show their sympathy and respect for our club by showing
him every possible courtesy & kindness…”

Vocabulary: Knowledge Rating
Term

I
I might
understand understand

I do not
understand

Definition / Example

(first language)

Proceeded
(to proceed)

Traveled to
(move ahead)

Delegates
(to delegate)

A person that
represents another
person or group

Convention

A large, formal
meeting

Admittance
(to admit)

Permission or right to
enter

Opposed
(to oppose)

To be against

Advise
(to advise)
(advice)

To give an opinion
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Application
(to apply)

Written request for
something

Black balled

To vote against
someone to be a
member of a group
To say in words

Expressed
(to express)
Sympathy

Show feelings that
you understand or
care
Forced to do
something

Compelled
(to compel)
Disposed

To have a special
feeling or opinion
about something
Polite action
Good manners

Courtesy
Kindness
(kind)

Being kind or nice

Teacher Modeling:
Teacher reads the selection aloud and students follow.
Think Aloud
o Before I read the text, I look it over, or preview it.
I look at the title, the date, the author, and the place or location.
I read the introduction. What do I know about the author? What do I know about the
time period (date)? What do I know about the issue or event?
I read the essential questions and think about what I need to understand.
o During reading, I ask: What information answers the essential questions?
What is the author’s perspective or point of view? How do I know?
o After I read the text, I ask: What is the main idea of the text? What did I learn about the
issue or events?
o After reading two or more texts, I ask: Do the sources agree? Do the sources disagree?
How? Why? Are the sources reliable or trustworthy?
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Text Set 3: Global Baseball
Essential Questions:
o How did baseball provide opportunities for contact or collaboration across national
borders?
o How were U.S. colonial policies and beliefs reflected in sports?
Lesson
Create heterogeneous groups.
Give each group a set of documents to analyze with the graphic organizer.
Model answering the essential questions using the political cartoon – The Mote in Our
Neighbor’s Eye – using the image / political cartoon graphic organizer.
Title: The Mote in Our Neighbor’s Eye
Caption: “Uncle Sam Stop this brutal and degrading sport! You Cubans and Porto Ricans must
learn to be content with our own refining and civilized” sports!
• Creator: Pughe, J. S. (John S.), 1870-1909, artist
• Date: Published by Keppler & Schwarzmann, 1899 July 12.
• URL: http://www.loc.gov/pictures/item/2012647440/
• Thumbnail:

•
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•

Annotation: At the center, Uncle Sam (United States) is a policeman attempting to stop a
bullfight. Uncle Sam (U.S.) calls it a "brutal and degrading sport.” (brutal – cruel, harsh;
degrading – insulting, humiliating). The vignettes or pictures surrounding the main image
show a "Six Day Bicycle Race.” The riders are tired but try to continue in the race. A
“Foot-Ball” game has one football player jumping on another player. A medical staff
carries off an injured player. The “Pigeon Shooting” (pigeon = bird) has men shooting
pigeons with guns. The “Prize Fighting” has a crowd cheering as a boxer is knocked
down. A “Base-Ball” game has a baseball player who is "Assaulting the Umpire"
(assaulting – attacking, hitting) with a bat.”

(B) Cuban / U.S. Baseball (20th century)
Background: The Cuban Baseball League began in 1878. It was an amateur sport. Baseball was
tied to Cuban nationalism and independence from Spain. The Cuban War for Independence
(1895-1897) brought white and black Cubans together. The “Cuban Winter League” was
integrated in 1900. African Americans from the U.S. Negro League completed with black and
white Cuban players. White Cuban players were hired by the U.S. Major League Baseball. In
1947, when Jackie Robinson was hired by the U.S. Major League team, the Brooklyn Dodgers,
the Cuban League began an agreement with U.S. Major League Baseball for player
development. The agreement ended in 1961.
(1) Title: Jugadores del Habana. Halftone photomechanical print in: Spalding's Official Base
Ball Guide. Spanish-American edition. New York: American Sports Publishing Co., 1911, p. 18.
(Library of Congress, General Collections. Reproduction number: LC-USZ62-119884)
• Creator: American Sports Publishing Co.
• Dates: 1911
• URL: http://rs6.loc.gov/pnp/ppmsc/00000/00038r.jpg
• Thumbnail
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• Annotation: US versus Cuban baseball was not segregated.
Portraits of nine team members: Gonzalo Sanchez, catcher (#1); Sam Lloyd, shortstop (#2);
Ricardo Hernandez, outfielder (#3); Preston Hill, outfielder (#4); Grant Johnson, short stop &
second base (#5); Luis Padron, right fielder (#6); J.H. Magronat, outfielder (#7); Carlos Moran,
third base (#8); Camilo Valdes, mascot (#9).

(2) Title: Box scores for games between Detroit and Almendares, and between Philadelphia and
Havana, held in Cuba in 1910. In: Spalding's Official Base Ball Guide. Spanish-American
edition. New York: American Sports Publishing Co., 1911, p. 79. (Library of Congress, General
Collections.)
• Creator: American Sports Publishing Co
• Dates: 1911
• URL: http://rs6.loc.gov/pnp/ppmsc/00000/00064r.jpg
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Thumbnail:
Annotation: Accompany image of players
“The names of players in the box scores indicate that games between U.S. and Cuban teams were
scheduled without regard to the race of the participants. Some white Cubans also played in the
Major League regular season. For example, Armando Marsans, listed here with the Almendares
team, played for Cincinnati starting in 1911.”
•
•

(3) Title: Cubans Playing American Ball Trying to Install American Methods
• Creator: The evening times. (Grand Forks, N.D.), 07 Feb. 1912. Chronicling America:
Historic American Newspapers. Lib. of Congress.
• Dates: 1912
• URL: <http://chroniclingamerica.loc.gov/lccn/sn85042373/1912-02-07/ed-1/seq-3/>
• Thumbnail:

25

Office of Multilingual Curriculum and Programs / School District of Philadelphia
Donna L. Sharer / dsharer@Philasd.org

•
•

Annotation:
“Uncle Sam’s monopoly on baseball is threatened by little brown men…”

“Uncle Sam’s (United States) monopoly (control) of the baseball market has been seriously
threatened. South of the United States, in the island of Cuba, a nation of little brown men whom
Uncle Sam set up in the nation business by kicking Spain off the island*, and showing these
fellows how to run the business themselves, have been getting so all-fired fresh with Uncle’s
(U.S.) favorite pastime (baseball) that they are mighty at any time to rise up in their might and
such other clothes as the custom of their country provides for and lick Sammy (U.S.) at his own
game…
The day is not far distant when Cuban teams will have to be taken into consideration in deciding
the world’s championship or else the honors granted by the victor in the big after-season stuff up
hero will have to be confined to the mere title of champions of the United States…. Probably the
most potent factor in producing this baseball condition in Cuba has been the baseball missionary
work that has been done on the island by Armando Marsands and Rafael Almeida, two Cubans
who are now members of the Cincinnati National league team and who have the honor of being
the first Cubans to break into big league baseball in the land that gave birth to the past time…
both are of wealthy parentage and aristocratic stock.”
*Cuba was a colony of Spain. In 1898, the U.S. fought a war against Spain. The U.S. colonized
Puerto Rico, the Philippines, Guam and Cuba. Cuba gained independence in 1902 but the U.S.
was Cuba’s “protectorate.” This gave the U.S. power over Cuba.

(4) Title: Giant Magnates Return from Cuba for Baseball. New-York tribune. (New York
[N.Y.]), 10 Dec. 1920. Chronicling America: Historic American Newspapers. Lib. of Congress.
• Creator: NY Tribune
• Dates: 1920
• URL: <http://chroniclingamerica.loc.gov/lccn/sn83030214/1920-12-10/ed-1/seq-16/>
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Thumbnail:
Annotation: “Baseball Flourishing as Never Before in Cuba”
“...Baseball in Cuba, according to the Giant magnates (owners), was never in a more flourishing
condition, despite an unusually provoking (heavy) rainy season. The Giants on their recent visit
to the island played to more people than any other major league outfit that ever made the trip.
“Babe” Ruth* has become a national instruction down there, McGraw (manager of the Giants)
says. Crowds follow him around everywhere as they followed the great and only John L.
Sullivan during his heyday. Ruth had made a wonderful hit, and is assured of a wintering place
as long as he cares to continue in public.”
•
•

*Babe Ruth (1895 – 1948) was a very popular U.S. baseball athlete.
(C) Mexico / U.S. Baseball (20th Century)
Background: Secondary Source: The Secret History of How Mexico Pushed Baseball Toward
Racial Integration (Cesar Gonzalez, Remexcla, July 28, 2015)
(1) President of Mexican Baseball League, Jorge Pasquel (left), and his brother Bernardo
Pasquel (right), seated at table examining mail, Mexico City, Mexico
• Creator: ?
• Date: 1946
• URL: https://www.loc.gov/item/00649813/
•

•

Thumbnail:
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Annotation: Jorge Pasquel was a Mexican businessman and multimillionaire. He was
president of the Mexican Baseball League, formed in 1924, when it recruited U.S. Negro
League baseball and U.S. Major League baseball players. He created baseball’s first
integrated league. Black and white players could play together. Satchel Paige, the most
famous pitcher in the Negro League, was paid $2000/month by Pasquel. In 1938, this was
a large salary. Jorge and his brother Bernardo wanted to compete with U.S. Major
League Baseball. African American players in Mexico were considered heros. In 1952,
the Pasquel brothers sold the Mexican League. In 1955, after Jorge Pasquel died in an
airplane crash, the Mexican league became part of U.S. professional baseball.

(2) Title: Lest ‘pop” bottles bound off their heads!
• Creator: ?
• Date: Lest 'pop' Bottles Bounce Off Their Heads! Mexico Mexico City, 1946.
Photograph. Retrieved from the Library of Congress,
https://www.loc.gov/item/95502161/.
• ULR: https://www.loc.gov/item/95502161/
•

•
•

Thumbnail:
Annotation: The photograph shows Union Laguna baseball players of the Mexican
Baseball League sitting on a bench over their dugout during a game in Mexico City.
They are separated from the stands by barbed wire, to protect them from objects hurled
(thrown) by irate (angry) fans.”

(3) Title: Ray Dandridge. Mexican Baseball League
Creator: unknown
Date: 1945 - 1947
URL: https://collection.baseballhall.org/PASTIME/ray-dandridge-photograph-probably-19451947-0
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Thumbnail:
Annotation: A photograph of Ray Dandridge dressed in a Mexican League Uniform. There is an
unidentified stadium in the background. Dandridge played with the U.S. Negro Leagues and in
winter leagues in Mexico, Venezuela, Puerto Rico and Cuba.

(D) Hawaiian / Chinese / U.S. Baseball (20th century)
(1) Title: "Chinese baseball team tour of the United States, 1913." Photographic print, copyright
by Loo Tai Sing, 1914. (Library of Congress, Prints and Photographs Division. Reproduction
numbers: LC-USZ62-97620 (b&w))
• Creator: Loo Tai Sing (photographer)
• Date: 1913
• URL: https://www.loc.gov/item/89712596/
•

•

Thumbnail:
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Annotation: Photograph of 15 Chinese amateur baseball players from team based in
Honolulu, Hawaii. A list of colleges they played against and three trophies are around the
players. The team won 103 of 144 games played in 1913. The team was funded by
Honolulu’s Chinatown businesses and Hawaiian and Merchants Advertisers Club. They
were sent to the U.S. mainland to promote tourism and investment in Hawaii. In 1912 1913 most of the players were of Chinese heritage. Some also had native Hawaiian
heritage. (from Asian Pacific Americans and Baseball: A History, Joel S. Franks, 2008).

(2) Title: Chinese (Baseball) Team Hawaii
• Creator: (New York Times)
• Date: May 31, 1914
• URL: http://www.loc.gov/pictures/item/ggb2005016159/
•

•
•

Thumbnail:
Annotation: Photograph of a Chinese American baseball team from Hawaii which came
to the United States to play against university teams. This team played Columbia
University's team on May 31, 1914. (Source: Flickr Commons project, 2011, Joel S.
Franks, Asian Pacific Americans and baseball: A history, 2008 and New York Times,
May 31, 1914)

(3) Columbia University Baseball Team 1914
Creator:
Date: May 31, 1914
URL: http://www.loc.gov/pictures/item/ggb2005016158/

Thumbnail:

30

Office of Multilingual Curriculum and Programs / School District of Philadelphia
Donna L. Sharer / dsharer@Philasd.org

Annotation: Photograph shows Columbia University's baseball team at the time that they played
a Chinese American baseball team from Hawaii on May 31, 1914. (Source: Flickr Commons
project, 2011, Joel S. Franks, Asian Pacific Americans and baseball: A history, 2008 and New
York Times, May 31, 1914)

(4) Title: Honolulu Ball Team
•
•
•

Creator: Bain News Service
Date: September 2, 1910
URL: https://www.loc.gov/resource/cph.3c19529/

•
•

Thumbnail:
Annotation: Photograph shows eleven men in baseball uniforms posed with a man
wearing a suit, in front of an enclosed seating area where several men in suits are sitting.
(See #16 and #17)

Additional Sources
The Negro League in Pennsylvania
Explore PA History - http://explorepahistory.com/story.php?storyId=1-9-2&chapter=3
Latino Players Blurred MLBs Color Line Before Robinson’s Debut
http://www.wbur.org/onlyagame/2015/07/11/latino-baseball-history
Latino USA: The Past, Present and Future of Baseball
http://latinousa.org/episode/baseball/
Latinos Played a Big Role in the Negro Leagues
http://mlb.mlb.com/mlb/history/mlb_negro_leagues_story.jsp?story=hispanics
Working to Play, Playing to Work: Mexican American Baseball and Labor in Southern
California (2014) http://mlb.mlb.com/mlb/history/mlb_negro_leagues_story.jsp?story=hispanics
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Appendix
Baseball in the U.S., Latin America and Asia - Timeline (1839 – 1956)
Date
1839
1842

Event
Baseball “invented” in Cooperstown, New York, U.S.
The Knickerbocker Base Ball Club was created in New York City, NY, U.S. The
game was called Town Ball.
1845
The first set of baseball rules were written in 1845 in New York City, NY, U.S.
1846
First game played between a baseball team and a group of cricket players.
1859
Three African American baseball clubs were created in Brooklyn, New York, U.S.
Three African American baseball clubs were created in Philadelphia, Pennsylvania,
U.S.
1865
Philadelphia Pythians Base Ball Club created by Octavius V. Catto and Jacob C.
White, Jr. (Team was discontinued or stopped in 1871 when Catto was murdered).
1866
First women’s baseball team at Vassar College, New York, U.S.
1867
National Association of Amateur Base Ball Players met in Philadelphia,
Pennsylvania, U.S. African American baseball clubs were banned (not allowed to
join.)
1869
First U.S. professional team – Cincinnati Red Stockings - has its first game.
First African American versus white baseball club games were in Washington, D.C.,
and New York State, U.S.
1873
College teams play baseball in Japan.
1874
First organized baseball game in Cuba.
1880s – Cuban baseball fans who left Cuba during the Ten Years War (1868 – 1878), moved
early
to the Dominican Republic. The Cubans introduced baseball to Dominicans. (The
1890s
Ten Year War was a fight for independence from Spain.)
1882
American Baseball Association was created.
1884
Moses Fleetwood Walker becomes the first African-American player in the U.S.
Major Leagues.
1885
First all African American professional team, the Cuban Giants, is founded in New
York, U.S. Three teams – the Keystone Athletics of Philadelphia, Pennsylvania, the
Manhattans of Washington, D.C. and the Argyles of Babylon, NY are combined to
form the Cuban Giants.
1887
National Colored Base Ball League, the first professional African American League,
was created. The league had new teams including the Pythians of Philadelphia. The
League lasted for two weeks.
1888
Baseball is introduced in Nicaragua by a U.S. businessman. Baseball is played on
the Atlantic Coast of Nicaragua.
1890
The International League banned African Americans baseball players. The ban
continued until 1946.
1891
Frist official baseball game was played on the Pacific Coast of Nicaragua.
1898

The U.S. colonized the Philippines and introduced baseball.
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1899
1900
1903
1903
1905

Bill Galloway, an African American, played in the Canadian League. He was the
last African American signed to minor league baseball until Jackie Robinson.
The Cuban League become racially integrated by adding an all African American
team.
First U.S. World Series between the Boston Pilgrims and the Pittsburgh Pirates.
First Afro-Cuban player, Luis Bustamante, is brought to the U.S. but denied a spot
because of race.
A U.S. missionary introduced baseball to Korea.
Panama’s first baseball league, Isthmian Canal Commission league, was created
when the U.S. took control of the Panama Canal.

1907
1907
1910
1912
1912 –
1933
1914
1915
1916
1920
1921
1924
1925
1926
1930s
1931
1932
1933
1933
1936
1942
1943

U.S. Consul in Nicaragua sponsored a new baseball team.
Alta Weiss is the first woman to play professional baseball in the U.S.
Nine African American players joined the Cuban league teams.
Four white Cuban players were recruited for Minor League Baseball.
First players’ strike in Major League Baseball, U.S.
U.S. Marines occupy Nicaragua. They form baseball teams to play against
Nicaragua teams.
The first All-Nations team, which included whites, blacks, Native Americans, Asian
and Latin Americans, was created by J.L. Wilkinson.
An all Chinese baseball team from Hawaii traveled to the U.S. to play against Rice
University, Houston, Texas, U.S. The team was sponsored by a business owner.
Jimmy Claxton, a professional U.S. baseball player with African-American
ancestry, is fired because of this race.
The Negro National League is created. It has teams from Illinois, Ohio, Michigan,
Indiana, Missouri, Georgia, Tennessee, Alabama, and Louisiana.
The Dominican Republic Baseball League was created with four teams. This was
during the U.S. military occupation of the Dominican Republic (1916 – 1924).
The first Negro World Series is played between the Kansas City Monarchs and the
Hildale Club.
Liga Mexicana de Beisbol founded in Mexico City, Mexico. African Americans
played with Mexicans and Cubans.
Panama National Baseball League was created. One team’s members were Puerto
Rican soldier working in the Panama Canal Zone.
Puerto Rican Baseball League created.
The Negro National League ends because of lack of money.
U.S. Negro League players traveled to Nicaragua to play baseball.
A new Negro National League was created.
First Mexican player, Baldomero Almada, played in the U.S.
For the first time, The Baseball Hall of Fame recognized five players.
Japanese Professional Baseball League was created.
First Puerto Rican, Hiram Bithorn, played baseball in the U.S. Major League.
All-American Girls Professional Baseball league was formed.
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1946
1946 1947
1948
1949
1952
1956

Mexican Jorge Pasquel expanded the Mexican League to challenge the U.S. Major
League. He recruited 20 white major league players and 63 African American Negro
League players.
Jackie Robinson, an African American, played with the Montreal Royals. In 1947,
Mr. Robinson played with the Brooklyn Dodgers. He was the first African American
player with the U.S. Major League Baseball.
Larry Doby, an African Americans, played in the American League. Satchel Paige,
an African American and all-time top baseball player, played in the U.S. Major
League.
First Caribbean Baseball World Series was held. Teams competed from Cuba,
Puerto Rico, Panama, and Venezuela. Cuba won 7 out of 12 titles.
More than 150 former Negro League baseball players join integrated professional
baseball. The Negro League ended.
First Dominican baseball player, Osvaldo Virgil Sr., played for the U.S. Major
Leagues.

Sources:
Baseball: A Fil by Ken Burns, http://www.pbs.org/kenburns/baseball/
Baseball Integration Timeline: https://ourgame.mlblogs.com/baseball-integration-timeline-b289bc04ca12
Baseball Reference. History of baseball in Asia.
Baseball history in Dominican republi https://www.baseball-reference.com/bullpen/History_of_baseball_in_Asia
Before El Duque there was Luque and before Robinson there was Estalella (F. Lennox Campello):
http://campello.tripod.com/firstblackinbaseball.html#
Dominican Baseball History: http://mlb.mlb.com/dr/history.jsp
Drawing the Color Line, 1867: https://ourgame.mlblogs.com/the-drawing-of-the-color-line-1867-3ebec9782bb0
Mexico Baseball: http://www.baseballhistorian.com/mexico_baseball.cfm
http://metsminors.net/baseball-history-in-latin-america-mexico/
Nicaraguan Baseball: http://mopupduty.com/baseball-in-nicaragua-111512/
Timeline of Events in Professional Black Baseball: http://www.negroleaguebaseball.com/timeline.html

34

Office of Multilingual Curriculum and Programs / School District of Philadelphia
Donna L. Sharer / dsharer@Philasd.org

Reading an Image / Political Cartoon
Title: ________________________ Cartoonist / Creator: ___________
(1) Look at the cartoon / image. What do you (2) What is the title (or caption)? What does
notice or see first?
it mean?
I notice…
Title:
I first see….

It means…

(3) What words do you notice or see?

(4) What do you notice about the people in
the image / cartoon? What are they doing?
I notice the people are…

The words I notice or see are…

They are...

(5) What is the date of the image / cartoon?
Where was the image / cartoon published?
Who is the cartoonist or creator?
The date of the image / cartoon is…

(6) What else do you notice about the image /
cartoon?
I also notice…

The image / cartoon was published in ….
The image / cartoonist is…
(7) What was happening when the image /
cartoon was created? (laws, events, etc.)
(Think about the background information on
the cartoon.)
When the image / cartoon was created, ….

(8) What is the message of the image /
cartoon?
The message of the image / cartoon is…
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(9) What is the perspective (point of view) of
the cartoonist / creator about the United
States? (1869) (1877)
The perspective of the creator / cartoonist
about the United States in ______________
is…

(10) What did you learn about the United
States in (1869) (1877) from the image /
cartoon?
I learned ….

(11) What questions do you have about the
topic of the image / cartoon? The perspective
of the image / cartoon?
My questions about the topic are…

(12) How does the image / cartoon make you
feel? Why?
The image / cartoon makes me feel…

My questions about the perspective are…

(13) What evidence does the cartoonist /
creator include to support the perspective or
point of view?
The evidence the creator / cartoonist includes
to support the perspective is…

(14) How is the cartoonist / creator trying to
convince or persuade the reader of the
perspective or point of view?
The creator / cartoonist is trying to convince
or persuade the reader by…

(15) Is the information / perspective (point of
view) of the image / cartoon similar or
different from what you learned in the other
image / cartoon? Why or why not?
The cartoons / images are similar because…

(16) What are possible reasons for the
differences? The similarities?

The cartoons / images are different because…

Possible reasons for the similarities are…

Possible reasons for the differences are…
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Analyzing a Primary Source
Title of the source(s)

Underline the type of source(s):
Image:

photograph, painting / drawing, map, building, political cartoon, etc.

Object:

clothes, tools, pottery, gravestones, invention, weapon, statue, etc.

Statistics: census data, population statistics (numbers), weather reports, medical records, etc.
Text:

government document, legal document, letter, diary, newspaper article, copy of a speech, laws,

advertisements, music, poetry, biography /autobiography, bills, etc.

Content: Main Idea
When was it written or created? Where was it
written or created? Why was it written or created?

Citation: Who?
Who wrote or created the source? Is this a reliable
source? Why or why not?
It was written or created by… (group / person)

Date:
Location / Place:
It is reliable (trustworthy or truthful) because…
It was written or created because…

Context: what, when, where
What was happening when this was written or
created? (events) When? Where?

Connections
What do you know about the people, place, event(s),
topic(s), issue(s), or idea(s)?

Other events that happened when it was written or
created were…

People:

Place:

Event:
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Topic(s) / Issue(s) / Ideas(s):

Communications: Perspective
What is the author’s perspective on the topic, idea,
event, or issue? How do you know? (evidence)
The authors’ perspective (point of view) on the
topic / idea / event / issue is…

Conclusions: Significance
Does this source help you understand the people,
place, topic(s), event(s), or idea(s)? Is the source
important? How? Why? Why not?
The source (does) (does not) help me understand….

I know this because…
1–
because….
2–
3–
Corroboration (Certification): Synthesis of Sources Look at 2 or more sources. What do they say
about the topic / issue / event / idea? Do they agree? Why? Are they reliable? (trustworthy) (truthful)
The sources I am synthesizing are…
Together the sources tell me…

The sources agree on….

The sources disagree on….
The sources are reliable (trustworthy) because…

The sources (do) (do not) address the essential question because…
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Deliberation Graphic Organizer
Topic:
Prepare for the discussion:
Essential Question:
How have sports restricted and expanded civil rights and social change?
Compelling Questions:
o How did baseball reflect U.S. ethnic, racial and social divisions and policies?
o How did baseball provide opportunities for contact or collaboration across national
borders?
o How were U.S. colonial policies and beliefs reflected in sports?
Brainstorm possible answers:

Key vocabulary to use in the deliberation:
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Evidence / Source (data, facts, etc.)

Argument (rationale)

Evidence / Source (data, facts, etc.)

Argument (rationale)

Evidence / Source (data, facts, etc.)

Argument (rationale)
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Conclusions (Therefore…)
Sports have (restricted) (expanded) civil rights and social change because…

Post Deliberation Evaluation:
1. What did I decide and why? Did I support or oppose or have a new idea during the deliberation?
I decided…
because…
I (supported) (opposed) (had a new idea). The idea was…

2. What did someone else say or do that was very helpful? How did this influence my position?
Someone else said……
This was very helpful because…
This influenced by position because…
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Rate yourself and the class on how well the rules for deliberation were followed:
(1 = poor, 2 = good, 3 = very good)
Me
Read the material carefully.
Focused on the deliberation questions.
Listened carefully to what others said.
Understood and analyzed what others said.
Spoke and encouraged others to speak.
Referred to the primary sources / evidence to support ideas.
Used my background knowledge and life experiences in a logical way.
Remained engaged and respectful even if there was disagreement.
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Argumentative Paragraph Graphic Organizer
Argument: a statement, reason or fact that persuades others that an idea is logical.
Main Idea
Thesis – Claim that
supports your
position on the
essential question.
Evidence

Although one may argue sports have (restricted) (expanded) civil rights
and social change, based on the evidence, baseball until 1947…

For example, the primary document …
According to the text (cartoon, photo, …) …

This means …
Another example, the primary document ….
In the text (cartoon, photo, …) …
This means…
The last example, the primary document ….
In the text (cartoon, photo, …) …
This means…

Analysis
These primary documents are important because …

Together, they demonstrate….
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Counterclaims
Based on the primary document, ….
others may say

However, this is incorrect because…

Link (to argument)
This proves that sports…
The argument that (your argument) …

must be correct because ….
Therefore,
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Inquiry Cycle – Stripling Model of Inquiry
http://www.loc.gov/teachers/tps/quarterly/inquiry_learning/article.html
“Primary sources engage students in inquiry…
First, they provoke critical thinking, encourage making inferences, support interpreting different
points of view, and assist in pulling together disparate pieces to think conceptually.
Second, they engage students emotionally and personally because the sources represent authentic
voices and images.
Third, the conflicting nature of primary sources helps students see the complexity of issues and
recognize the importance of context for credible interpretation. The multi-perspective approach
is particularly important for historical inquiry.”
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----------------------------------------------------------------------------------------------------

Creating quality Social Studies lessons for English Learners (ELs)
Social Studies instruction and curriculum for English Leaners (ELs) should be (1) culturally
responsive, (2) relevant and (3) inclusive of the students’ experiences and diverse knowledge
base (Yoder, Kibler, Hover, 2016). Instruction should also be founded on sociocultural
principles (Vygotsky, 1978) and include collaboration or cooperative learning strategies
(Anstrom, 1999; Walqui & van Lier, 2010). Simultaneously, lessons must be “linguistically
responsive” (Lucas & Villegas, 2010; Taylor, 2013, Yoder, 2013). This includes being aware of
students’ English language acquisition levels, building on their proficiency, and scaffolding
instruction. If your school has an English as a Second Language teacher, s/he/they should be
able to provide you with disaggregated English proficiency level information (e.g. ACCESS
scores) and how to interpret them. This is one source of information helpful in planning your
lessons for ELs.
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According to Cruz and Thornton (2013), U.S. born students absorb, versus learn in school,
aspects of U.S. history and culture by growing up in the U.S. and interacting with popular
culture, families and friends. English Learners, especially older students, may have to learn U.S.
history and culture at school. It is important to provide a culturally sensitive pedagogy that
respects students’ home / community culture(s), experiences and perspectives. Social Studies
teachers should consider English Learners may be confused by:
•
•
•
•
•
•
•
•
•

Nationalistic, U.S.-centric and cultural focused maps, information & perspectives in texts.
U.S.-centric historical terms, government processes, and vocabulary.
Texts containing complex sentences, passive voice, and extensive use of pronouns.
The norms on expressing opinions, especially controversial opinions.
Concepts which either are interpreted differently or do not exist in their home cultures such
as privacy, individualism, individual rights, rights of the accused, etc.
Being asked to contribute alternate view related to their home country / community.
The use of a "timeline" vs. learning history by "dynasty" or "period."
The amount of text covered, determining what is important and not important in the text.
A focus on application of ideas / knowledge versus memorization of facts.

An approach adopted in the School District of Philadelphia for adolescent / secondary instruction
is Quality Teaching for English Learners (QTEL). More information on QTEL may be found at
https://tinyurl.com/yakjgqvl
Walqui, Al. & van Lier, L. (2010). Scaffolding: The Academic Success of Adolescent
English Language Learners, A Pedagogy of Promise. San Francisco, CA: WestEd.

When planning a lesson or unit: Focus on
(1) “amplifying” versus ‘simplifying” instruction – “give rich and varied examples, looking at
difficult concepts from several angles” versus content simplification
(2) integrating content and language instruction
(3) providing ample opportunities for student to collaboratively interact – speaking / discussion
is essential for language acquisition
(3) holding high expectations with high supports (see scaffolds)
(4) co-constructing learning (teacher/students; students/students)
(5) building on students’ prior lives and experiences by drawing on the “funds of knowledge”
from their communities, cultures and languages.
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Three Moments (components) of a lesson / unit
Preparing the
learners
Interacting with
Text / Concepts
/ Content

o
o
o
o
o
o
o

Extending
understanding

o
o
o

Focus attention on concepts to be developed
Activate / build on prior knowledge and experiences
Introduce essential new vocabulary in context
Connect lessons to students’ experiences
Deconstruct text / concepts / content; focus on understanding a
chunk and reconnect a chunk to the whole
Establish connections between ideas within text / concepts /
content
Work collaboratively to discuss, evaluate, predict, check for
understanding, summarize, etc.
Re-create text in a new genre or create new text to represent
new understanding
Apply newly gained knowledge to novel situations or use to
problem-solve
Connect ideas learned to other ideas and experiences outside
the text / class – compare, synthesize, evaluate, create, critique,
problem solve, etc.

Pedagogical Scaffolds
Modeling – Give students clear examples, walk through the process, model appropriate language
for the academic task
Bridging – Build on previous knowledge and understandings / activate prior knowledge;
establish personal links between the students and subject matter / concept
Contextualizing – Embed the academic language within a “sensory context” (manipulatives,
pictures, video clip, realia, etc.) to increase the accessibility of the language
Schema building – Make connections through a variety of activities
Re-presenting text: Transforming a text into another genre, poster, etc.
Metacognition: Explicit teaching of strategies (introduce each step, practice each step, explain
each step) to enable learners to meet academic tasks
Walqui, A. (2006). Scaffolding Instruction for English Language Learners: A Conceptual Framework. The
International Journal for Bilingual Education and Bilingualism, 9(2), 159 – 180.
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Additional Pedagogical Scaffolds

(adapted from WIDA, https://www.wida.us/)

Sensory
Supports

Real life objects (Realia) / concrete objects
Physical activities
Manipulatives
Illustrations, diagrams
Podcasts / audio books
Diagrams / drawings / cartoons
Models, figures
Magazines, newspapers
Posters / displays
Videos, films, broadcasts
Music, chants
Gestures
Audio books

Graphic
Supports

Charts / Tables
Graphic organizers
Photos, pictures, maps, graphs
Graphing paper
Timelines

Interactive
Supports

L1 (1st language)
Pairs / partners
Triads or small groups
Whole group
Cooperative groups
Interactive website / software
Teacher mentor / coach / modeling

Verbal / Textual
Supports

Labeling
Repetition
Paraphrasing / Summarizing
Modeling
Wait Time
Guiding, clarifying, probing questions
Leveled questions (5Ws, H) / Question prompts / cues
Word Banks
Sentence frames / Sentence starters / Formulaic Expressions
Discussion Frames
Talk Moves (structured academic conversations – revoicing/clarifying, restating, reasoning, adding on, wait time)
Wait time
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